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The project‘s main objective is to provide support to parents of 
dyslexic children, taking into account that they might be dyslexic 
themselves, too.

This support will be provided mainly  through the implementation 
of a book  in electronic format (e-book) containing  all the information 
necessary to provide support to your own dyslexic child.

The book contains illustrations, photographs and audio-visual material 
to help the parents better understand the dynamics experienced by a 
dyslexic child.

Furthermore, the project also provides a guide aiming at teachers and 
associations concerned with the  organization of workshops based on the 
contents of the book.

The contents of the book has been developed in the form of a course, 
with specific, well organized learning objectives, taking into account 
European standards of reference for grading EQF skills.

The text is supplemented by a glossary and a website where contact 
person details have been provided for your country in addition to 
access to other material available on the Internet (software and assistive 
compensation, other projects reference, legislative references, etc..).



The book you are reading has been compiled and disseminated 
throughout Europe in the following languages: English, Italian, 
Bulgarian, Turkish, Romanian, Polish and Spanish.We hope to be able to 
effectively and efficiently collect the best information possible to support 
the parents in the difficult task of helping their dyslexic child in his path 
of study and life.

For more information please visit our official website:
www.dyslexiatips.eu

The book is written by
Jasmina Ionkova, Social pedagogue, dipl. dyslexia trainer  

    /EÖDL/, www.dyslexia-center.eu
Tzvetelina Malcheva, speech therapist
Galina Gancheva, psychologist
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INTRODUCTION

Main aim of this e-book is to give some reliable, clear and as complete 
as it is possible information about dyslexia, and tips to successful cope 
with it and help and supports your dyslexic child.

We have tried to set an easily understandable and dyslexic friendly e-
book. Dyslexic children have almost always dyslexic parents or relatives.  
Eventually, dyslexic adult might have some help from this e-book, too.
This e-book is the results of two years long cooperative work, efforts 
and determination of an international team, from different European 
Countries, that has been founded from the European Council. Once the 
diagnosis of dyslexia has been pronounced, the psychologist or the child-
neuropsychiatries seem to be sure every parent knows exactly what they 
are talking about. On the contrary, in the current experience, most of the 
time, people do not have enough information about dyslexia, and, more 
than this, about the emotional status of the dyslexic children. Neither 
are parents conscious of their feeling toward the dyslexia, or prepared to 
support their kids.

The present book whish help parents and other caregivers of the 
dyslexic child.

This is not a new, repetitive book about dyslexia, but we tried to 
write a practical guide to help parents to understand and support their 
kids in the everyday life and in the everyday problems they have to cope 
with. Could be useful to dyslexic adults, too, as some suggestions might 
be adapted in the everyday life of dyslexic parent! The book opens by 
defining what is and what is not dyslexia, how a dyslexic child could 
react to his/her problem, how a parent could react to his/her child’s 
difficulties. The objective of this section is to help the person who 
deals with dyslexic kids to put himself in his/her shoes. To Understand 
is already as helpful as showing sympathy and accepting the Others. 
Furhter, we have tried to compile a certain number of suggestions on 
what to do in order to help a kid achieve a satisfactory and (possibly) 
successful life despite the dyslexia.



Finally, the National and European laws on dyslexic persons have 
been provided, together with a list of National Associations (for each 
country) and the European Association which can be contacted to 
receive help, advice and support. At the end of the book examples have 
been provided of people who, despite the dyslexia, have achieved top 
positions in their field of competence, either as actors, or athletes or even 
as scientists! The e-book is compiled in such a way that every piece of 
information or suggestion is easily traceable and available in a complete 
and self supported paragraph, while, on the other hand, each paragraph is 
connected to others through logical progression and clear, colore-coded 
key word links, clicking on which the related paragraph will be opened in 
a separate PC window..



SECTION 1.

General Information.

Almost all dyslexia definitions provided over the last decade make use 
of one and the same criterion – discrepancy between the expected age-
related results and the actual skills and knowledge evinced by children of 
average and above average IQ.

About 100 years ago, it was noted, that injuries to certain parts of the 
brain can lead to difficulties in reading /often considered an acquired 
dyslexia/.

Until 1980 it was demonstrated, that brains of dyslexic children 
seemingly develops in a different way. In particular, they experience 
greater difficulties in acquiring knowledge and developing verbal 
skills. The study pays particular attention to the fact, that while the left 
hemisphere has decreased functionality, the right hemisphere dominates, 
increasing the level of creative achievement with dyslexics. 



Different researchers remark upon the fact, that there is an element 
of inheritance about dyslexia, i.e. if one parent is dyslexic, that would 
be handed down to children through genes. By studying the method 
of occurrence of dyslexia within the family, the genetic elements are 
established. 

What is more, it has been unequivocally proven that a relation exists 
between certain chromosome points and the difficulties in reading, 
recollecting and naming objects, as well as phonological decoding.

Further studies, based on these discoveries, will doubtlessly illuminate 
the relation between chromosomes and specific cognitive processes, 
lying at the core of skills relating to knowledge. To put it in a clearer 
way, since reading in itself involves a combination of numerous brain 
processes, there cannot exist a single gene responsible for reading/
dyslexia.

Certain theories exist, emphasizing the role of the “eye and hand” 
integration. They investigate what the causes for difficulties in reading 
and acquiring knowledge are, regarding the movement of eyes and 
balance-keeping. 

In 1887 a treatise was published by Berlin, entitled “Dyslexia eine 
besondere Art der Wortblindheit”. This is the first reference material on 
the term dyslexia, although the phocus is on the loss of reading skills 
(currently the disability is related to acquired dyslexia). The years earlier, 
Kussmaul proposed the term verbal blindness for acquired loss of words. 
This term and a number of other similar terms refer to conceiving the fact 
that the difficulty is related with the sight system. This concept had had a 
negative impact on studies of dyslexia until 20th c.



Many researchers and speech therapists report difficulty in 
pronunciation, which can later lead to problems. What is more, there 
are numerous children, who do not use language as a sign system and, 
respectively, develop dyslexia.

Modification of learning environment has a significant impact on the 
development of literacy skills. Dyslexia can be perceived as a special 
method of education and training. Therefore, dyslexia can be described as 
a specific difficulty in teaching and shall be regarded as a special need of 
specific learning environment.

The consanguinity hypothesis is based on the frequency of dyslexia 
manifestations within members of the same family. The hypothesis was 
formulated at the beginning of 20th c.

In 1950 Hallgren studied 276 children with problems in reading 
and found, that 88% of them, a member of the family has had similar 
difficulties. 

In the opinion of Rutter (1978), dyslexia is more frequently 
encountered among males than females, the correlation being 4:1.

Since the middle of the 20th c., children with learning difficulties 
have discontinued to be considered subject to medical care cases. At 
that time a number of educational and psychological studies have been 
carried out, broadening and specifying the children’s development 
concepts. This extensive database of knowledge aided in determining 
the origin of teaching-related difficulties to children and provided advice 



on overcoming those. These difficulties have become more frequently 
recognizable in the field of education. Even in cases of medically 
diagnosed difficulties, consent has been arrived at, that overcoming those 
will best be achieved within a learning environment. 

Dyslexia is not a disease or damage, or insufficient talent. It is a 
condition, which can be corrected applying appropriate pedagogical 
therapy. The therapy time line varies with each individual and the 
degree of correction needed. A variety of correction methods exist. 
Before selecting a method, the child’s condition shall be evaluated very 
carefully. No two children exist encountering the same difficulties, 
therefore no universal method of correction exists. 

Contemporary technologies offer various new possibilities in support 
of overcoming difficulties. More information on this has been made 
available at the end of this book.

Animation: A Dyslexic Brain Uses Five Times More Area to Read

http://www.youtube.com/watch%3Ffeature%3Dendscreen%26v%3DwTiiaZ0MgDg%26NR%3D1


Being different

“They say we are lazy, hyperactive, unbearable, beyond standard 
behavior, losers. Actually, we have difficulties, since we learn in a 
different way.

We need your understanding, support, patience and acceptance. Thus 
we will be able to develop our strong and unique skills and aspects of 
personality.”

Dyslexic children pay attention to everything that surrounds them, 
look distracted, being aware of all this, while their silent message is:

”Tell us how to do it and how to cope with it, because we find it 
difficult”!

This is what dyslexic children feel.

Dyslexic children find it hard to get organized. They do not know 
what to start with to plan their activities in a cohesive way.



In fact, the problems are rooted with receiving, processing and storing 
information. They do that in a different way, especially when subjected 
to intense brain stress during classes. They themselves are aware of 
processing the information slower than other children and that they need 
more time to understand a tas or complete it. Sometimes they might rush 
to give the answer before even heard or understood the task, thus finding 
themselves in an awkward situation before their classmates.

Parents or teachers often hope that such a child will learn to read, 
write and do maths with time, when ready, on his/her own. But such 
hope is not often justified. These children need special and individual 
approach. The problem shall not be denied or neglected. Rather, it shall 
be solved in the most painless and appropriate way for the child.

Lack of self-confidence with children is often the result from problems 
at school, rooted in failures. They run a higher risk from being harassed 
by elder students, often remaining outsiders. They find it difficult to 
make friends and remain misunderstood or subject to negative labels and 
name-calling. 

School achievements constitute an important a factor in children’s 
development and self-assessment, which is the reason why they should 
more often be encouraged and praised in public for the things they can 
do, whether related to schooling or not.

It is almost always the case that dyslexic children have a low self-
assessment and esteem. In fact they are not lazy. They even put much 
more effort than their classmates do. They become inclined to put the 
blame for their failures on themselves, while they attribute their success 
to sheer luck. This makes them more indolent and demotivates them. 



In order for them to overcome the negative impact and effect from 
recurrent failures, it is necessary to help them regain the feeling of having 
a grip and control on their school results.

Confidence is demonstrated by taking responsibility, expressing their 
own interests and taking into consideration the interests of other people.

The help of both teachers and parents is needed, as well as support 
from a specialist to change the child’s attitude toward sterling and 
effective life both at and out of school, in order to achieve a harmonic 
development. 

Each child, confronted by prolonged periods of failures, develops 
his/her own way of overcoming it. Therefore emotional and behavioral 
manifestations can be different with different children.

Often, such children are under stress, feel miserable due to the 
difficulties they run into in the process of learning. They become neurotic 
or irritable, or develop different conditions of depression.

Back at home, they might demonstrate their sorrow through outburst 
of anger, sleeplessness, bed-wetting, etc.

That is the reason why it is extremely important to discern any 
peculiarities in the conduct of children, that might indicate learning 
difficulties and look for specialized help If no attention is paid in time, 
the problem might peak at the age of fourteen. 



At this age open hostility might be evinced, as well as negative 
attitude to schooling. Children might become prone to drug taking, 
unruly behavior or become introvert.

Due to the pressure on the child to improve his/her school results, 
a dyslexic child strives to avoid everything and anything that might be 
connected with his/her preparation for school. As a result of repeated 
school failures, the child strives to attract attention of adults and elder 
people through becoming unruly and disruptive, act like a clown, being 
hyperkinetic, indifferent, etc.

Often parents to dyslexic children deny their child having a problem. 
The parents themselves can hardly accept the fact, that it is their child 
having difficulty learning, memorizing information, finding its way 
around or is the naughtiest child in class. 

It should always be kept in mind, that this is a traumatic event, and 
that it needs time and support to be accepted and understood. Oftentimes 
it is found easier to consider the child lazy, distracted, disruptive or 
lacking in talent. 

Finding the cause for the difficulties experienced in the process of 
education, can, to an extent, be liberating since it helps the child and its 
parents to understand the roots of the problems.

Dyslexic children have a good potential and high level of intelligence, 
but they need an appropriate method of being presented information in 
order to comprehend it.



Support in relation to everyday preparation would give them a boost 
and confidence, which would result in good achievements at school 
sooner.

Dyslexic children are capable of creative thinking. A dyslexic child 
is more of an artist. Unraveling their strengths and channeling their 
activities in this field would give them the opportunity to evince those 
and feel satisfied with the successes achieved.

Many famous people are dyslexics. They have succeeded by finding 
the most appropriate professions for them.

Establishing the strength of a dyslexic child would mean finding the 
future successful profession for him/her.

Acknowledging the problem, bringing forward the success, however 
small they might be, daily support, love and confidence would yield the 
results desired by a dyslexic child.

Some of the most frequently encountered difficulties have been 
classified in the tables below.

Certain typical symptoms can be established in early age, prompting 
learning difficulties and dyslexia.

It is good to know that these symptoms can also be found in non-
dyslexic children, whose problems reading, writing and doing math result 
from omissions in teaching or other concomitant problems or impairs.



Focusing the attention on typical mistakes, it is important to clarify the 
difference between spelling mistakes and wrong perception. 

Dyslexic children do have problems with perception, which means, 
that they do not note mistakes as at the moment of reading or writing. 
The reason is, that a dyslexic child can hardly channel its thoughts during 
reading, writing or doing math problems.

The following tables provide classified information on the general 
trends of development of children aged two to eight years, the most 
common difficulties and mistakes of dyslexic children, as well as fast-
track tests to check if your child is at risk.

It is important to know, that certain key-stages exist in a child’s 
development, at certain ages, that are non-recurrent. Further child’s 
development is strongly dependent on them. 

For example, during the stage of developing movements, dyslexic 
children would miss the creeping stage. This is the reason for untypical 
organization of the nervous system. Sensory and motor integration or 
coordination, relating to perceptions and movements, is insufficient, 
effecting body-related disruptions, spatial orientation disruptions, as well 
as weaknesses relating to precise movements and aural perceptions.



PERIODS OF CHILD’S DEVELOPMEN

Stage One:
Antenatal 
development

The fetus, organs and the differentiation of the tissue are formed.
Determinant factors are:
Genetic: parent’s heredity
External, biological: infections, intoxications, malnutrition and other biological 
reasons, which can harm the fetus and the mother.

Stage Two
Infancy
Includes the first 
year of the child

The main is the relationship between the mother and the infant.There are intensive 
processes of emotional relationships:
- a smile at the age of three months
- the touch of the skin
- the warmth of the body
- the pleasure of the sucking.
At the age of six months, the child knows her/his mother and can sit down. At the 
end of the first year the child begins to walk, and pronounces the first words.

Stage Three
Early life
Aged 1 to 3 years

The child can walk. He/she is strongly attached to the mother. The child doesn’t 
want to separate from her. The child knows about a hundred words. During the 
second year he/she can pronounces short sentences, and understands a lot of things 
from the environment. The child talks about herself / himself in third person. She/
he knows his/her own face in the mirror. He/she likes to have his/her own way.

Stage Four
Pre-school age
Aged 3 to 6 years

Begins the process of identification with the parent of the same sex. The child 
realizes the differences between the sexes. Appear differentiated feelings like 
shame, guilt. The imagination develops, and finds expression in the games. The 
child wants to listen to stories. The child asks questions continuously. This is the 
age of the questions 
„What is this?“ / Acquaintance /
„Why is that?“ / Searching of a cause /.

Stage Five
Early school age
Aged 7 to 12 years

The child goes to school, which is a turning point in her/his development. For 
the first time the child has serious obligations and has to observe the rules. The 
attention is not yet steady enough. The creative imagination manifests in inventing 
stories, in painting, and in the games.

Stage Six
Middle school age
Aged 12 to 15 years

The puberty begins. This is an important period in the lifeof the child. Hormonal 
changes occur. The child matures physically, socially and psychologically. The 
child is sometimes retire in to himself/herself. His/her inner life becomes more 
intense.He/she often does not recognize parental authority. The senses of justice 
and freedom are strongly manifested. The relationship between friends replaces 
the proximity with the parents. The children love to argue, defend, and stand up for 
her/his rights.

Stage Seven
High school age
Aged 16 to 18 years

The children‘s interests are focused on non-school activities. They are focused on 
the society. The children develop a sense of altruism. The friendship and the love 
are very important for them. They have hobbies and think of the career choice. The 
children oppose their parents if there is a strict control by them.



CRISES OF THE AGE

The development of the child passes through so-called crises of the child, 
 that are normal mental phenomenon..

First crisis of the age Aged two to four years
It is characterized by signs of rejection, 
finding your own “I” and tendency toward 
independence..

Second crisis of the age Aged six to seven years
It is connected with starting school, 
new requirements, discipline, duties and 
responsibilities. Expands the mental 
outlook, develop new  patterns of behavior 
and attitudes toward the people..

Third crisis of the age Crisis of the puberty.

The most supporting factors about favorable outcome by crises of the age are:

• A good family, warmth, understanding and supporting in the near and
wider environment.
• Education in the moral and ethical standards of behavior, and adherence to
accepted standards.
• Healthy lifestyle, adherence to hygiene standards and a regime,
appropriate to the age and characteristics of the child.
• Focusing the attention on a hobby, art and / or sports, appropriate for
the age sometimes is a factor, that allows parents and children not only 
to overcome the crises, but also to meet people,  who can influence the 
positive development of the child.



SPECIFIC DIFFICULTIES
RETARDATION 
IN SPEECH 
DEVELOPMENT

- wrong grammar sentences
- sentences often unfinished
- bad at story-telling and/or retelling

MEMORY SPECIFICS
and 
FOLLOWING 
INSTRUCTIONS

- difficulty memorizing a sequence of instructions
- difficulty committing poems to memory
- difficulty learning children songs
- possible to memorize faces, places and experiences perfectly
- pails to implement an instruction requiring performance of several 
consecutive actions

PROBLEMS RELATED 
TO MOVEMENTS and 
COORDINATION

- the child is clumsy, sluggish, difficult to keep balance
- learns to ride a bike or climb at a later stage or never
- makes strange additional limb movements while running

PROBLEMS RELATED 
TO FINE MOTOR 
SKILLS

- difficulty in daily self-care routines, such as: dressing/ undressing; 
buttoning/unbuttoning; shoe lace-up, toilet-related self-care and 
servicing

PROBLEMS RELATED 
TO FOCUS AND 
ATTENTION

- demonstrates insufficient attention, difficulty concentrating and 
focusing attention,
- some children might be hyperactive

POOR SPATIAL 
ORIENTATION

- inadequate idea of time
- gets lost easily, difficulty using notions of left, right; north, south, 
east and west; up and down, etc.
- poor time-related orientation as to the day, month, year or reading 
the clock

PROBLEMS WITH 
PROPORTIONS - large/big, small; light, heavy; near and far

SPECIFICS RELATED 
TO PERCEPTION

- mistakes related to sequence of syllables; mirror-image writing of 
letters and numbers,
- often fail to grasp what they have read,
- mistakes graphically similar-looking letters, displaces letters, 
 syllables an words,
- incapable of perceiving similar-sounding phonemes
- problems with decoding (wrong reading of letters, slow at reading, 
 often gets lost in the text)

FAILURE TO GRASP 
BODY LANGUAGE

- fails to grasp the attitude of others towards him/her
 – can be unconsciously rude or hyper-sensitive and introvert

MATH-RELATED 
PROBLEMS

- problems related to quantitative notions
- difficulties doing math problems
- difficulties following a line of text and rules
- failure to develop basic learning strategies – lack of organization, 
poor planning and carrying out tasks assigned or poor control on 
implementation of tasks

WRITING-RELATED 
PROBLEMS

- spelling problems, problems with planning and creating a text of 
their own



Development Trends of Children - aged 2 to 7
Aged:
2 to 3

Cognitive objectives Activities
1. New self-care knowledge and 
skills:
- Follows (imitates) the conduct of 
adults, who take care of him/her;
- Masters the semantic function of 
objects during play; 
- Conducts conversation /
acquainting, greeting, 
representing, asking favors/; 
- Follows/imitates (verbally) the 
adults with speech corrections; 
2. Watches, observes and 
recognizes colors, types and sizes;
- Groups objects by purpose or 
another common indication;
- Perceives and names different 
quantities /many (much)/ little 
(small), one, two/; 
- Recognizes spatial directions, he/
she being in the starting point;
- Understands and carries out 
instructions related to speech 
(quiet, loud, slow). 
3. Selective orientation in his/her 
own experiences: 
- Expresses individual feeling;
- Understands and performs 
hygiene-related activities..

Striving after doing things on 
his/her own, parallel to adults, 
showing desire for independent 
self-care and servicing; 
Games:
- Plays a game of tiles, depicting 
different objects and things;
- Glues cut-out elements and 
people shapes on base-board or 
paper;
- Expresses emotions on contact 
with toys;
- Uses simple and complex 
sentences in conversation; 
- Uses correct word order during 
communication, conjugates 
subjects and verbs; Shows 
sympathy with adults and uses 
different intonation patterns;
- Groups objects according to 
a particular signs: color, size, 
purpose of use;
- Compares objects based on 
dimensions: height, length, size;
- Understands the following 
notions: in equal; as much/many 
as; more/less; 
- Folds paper and attempts cutting 
out patterns using scissors; 
- Walks in a column of kids, can 
run at different speed, capable 
of leaping and jump over bands, 
creeps; 
- Tosses and catches a ball; kicks 
a ball; rides a bike;
- Makes rhythmical movements to 
musical accompaniment; colors 
squares in a net or squares; trims 
ornaments;
- Plays with sand, water, clay, 
modeling clay, water-colors, 
paper, ets. 



Development Trends of Children - aged 2 to 7
Aged:
3 to 5

Cognitive objectives Activities
1. Expands his/her experience through 
joining what is known and graspable 
to others:
- contacts other people;
- shows sympathy and looks for 
approval; 
2. Becomes aware of his/her difference 
in relation to other people – within the 
family, relatives and coevals: 
- Rationalizes the conduct of other 
children, evinced in public; 
- Acquires elementary knowledge 
related to shopping, saving, working; 
3. Consolidates his/her experiences 
on his/her own, striving after what 
is new and unknown, successfully 
applies the trial and error pattern in 
experimenting with solutions, using 
them as action-based markers: 
- Studies objects in relation to their 
intended purpose;
- Performs labor-related and self-care 
activities;
- Names and defines the size of 
objects, shapes and surfaces – length, 
width, height; 
- Pronounces correctly phonemes in 
multi-syllable words;
- Rationalizes and names quantitative 
relations: more, less, equal, etc.
- Differentiates and names specific 
geometrical shapes;
- Rationalizes and names correctly 
quantities, using numerals;
- Becomes aware and is oriented in the 
space and time.

Gets used to analyzing his/her conduct 
and evaluating his/her actions from the 
point of view of other persons:
- Assumes a role and identifies with 
adults, shows interest in new toys; 
- Makes use of expressive gestures and 
facial expressions, different intonation, 
laughs at recreating images in drama, 
sings favorite songs;
- Plays with puzzles, domino, meccano, 
cards, makes present using materials at 
hand, draws missing elements, arranges 
elements in size, folds, crimps or makes 
funnels from paper; 
- Differentiates between dialogues 
and monologues, establishes and uses 
speech patterns and adequate behavior 
in certain situations;
- Makes correct use of future tense verbs 
and composes complex sentences;
- Determines the place of each object in 
space; counts and compares quantities, 
sizes, surfaces, acquires labor-related 
habits; 
. Feels the beauty of the ambient 
environment, works of art and human 
relations and interactions:
- Models using paper, cardboard, 
natural materials and materials at hand; 
- Becomes aware of artistic grounds /
vertical and horizontal/; 
- Evinces interest in watching 
photographs and other artistic images;
- Percepts and re-creates images 
through silhouettes / shadow theater/;
- Differentiates the beginning and end of 
a musical piece;  
-Understands and rationalizes fast, slow 
and moderate musical tempos.



POSSIBLE TRAINING DIFFICULTIES 
DIAGNOSTIC QUESTIONNAIRE /SHORT TEST/

Children aged 4 No
Finds out and arranges four pairs of pictures
Memorizes the exact places of four pictures shown in advance and then 
hidden
Describes four types of noise
Makes sentences out of four words
Memorizes short rhyming poems
Makes modeling clay shapes shown in advance
Draws a man
Goes upstairs by putting his/her legs one before the other
Brings a glass of water
Stands and jumps on one leg securely

POSSIBLE TRAINING DIFFICULTIES 
DIAGNOSTIC QUESTIONNAIRE /SHORT TEST/

Children aged 4 ½ No
Distinguishes silhouettes of figures, placed one on top of the other 
Names four colors shown
Memorizes the sequence of four colors shown in advance 
Points to four colors and names them correctly
Capable of leaping multiple times
Jumps over low barriers
Draws a circle
Draws a straight line, a wavy line and zigzag line 
Makes use of full sentences
Makes recognizable shapes out of modeling clay

POSSIBLE TRAINING DIFFICULTIES 
DIAGNOSTIC QUESTIONNAIRE /SHORT TEST/

Children aged 5 No
Recognizes similarities and differences in a pair of pictures
Recognizes and matches five pairs of pictures in a jumbled order 
Memorizes the sequence of five pictures, shown in advance and then taken 
away 
Arranges four words of the same nest of words
Tells a short story consistently
Memorizes and repeats six words consequentially 
Arranges drawn human body parts
Stands in balance on one leg longer than five seconds
Capable of walking in a straight line
Capable of tying a knot



Development Trends of Children - aged 2 to 7
Aged:
5 to 7

Cognitive objectives Activities
1. Shows sympathy and evaluates, 
demonstrates self-confidence and 
support:
- Shows initiative during games;
- Builds self-confidence and 
overcomes spontaneous desires or 
wishes subjecting him/herself to 
the rules;
- Feels self-confident in his/her 
strengths, enjoys a forthcoming 
change and his/her new role /I’ll 
be soon a student!/ 
2. Feels satisfaction in gaining 
knowledge of the environment and 
nature.
3. Gets prepared for learning and 
acquiring knowledge.
4. Evinces interest in his/her own 
activities and to the lives of family 
and relatives, builds up an idea of 
different communities.
5. Understands and rationalizes 
connections, interdependencies 
and the rules those are based on.
6. Evinces interest in family events 
or events related to friends and 
traditions.

- Willing to achieve new individual 
results, thus being supportive to 
others;
- Collects and arranges mini-toys, 
children’s books and attention-
grabbing objects;
- Renders dialogues by using 
intonation changes, matching the 
experiences of the protagonists;
- Makes up stories based on tails 
or short stories previously heard, 
retells a picture story, retells 
consistently with or without word 
prompts;
- Makes use of things committed to 
memory; 
- Often invents a different beginning 
or end of a tale, uses different word 
combinations; 
- Arranges objects in a certain 
order and determines their places 
through counting, pointing the 
direction in which the objects are 
being counted;
- Jumps a rope, jumps on one leg, 
tosses and catches a ball over a 
net, hands over a tennis ball, keeps 
the ball rolling with change of feet; 
improvises movements at a musical 
accompaniment or dances; 
- Draws and trims elements of 
greater difficulty, decorates, makes 
masks and works of art or daily life:
- Adds countenance when drawing 
a face;
- Helps out and evinces readiness to 
protect the environment. 



POSSIBLE TRAINING DIFFICULTIES 
DIAGNOSTIC QUESTIONNAIRE /SHORT TEST/

Children aged 5 ½ No
Finds out five differences in a pair of pictures
Finds out six jumbled pictures
Makes up a story based on six pictures
Capable of writing down his/her name
Repeats eight consecutive words
Draws a square
Dress up on his/her own
Buttons up and unbuttons clothes
Capable of clewing yarn
Supplies missing words to a word-nest

POSSIBLE TRAINING DIFFICULTIES 
DIAGNOSTIC QUESTIONNAIRE /SHORT TEST/

Children aged 6 No
Finds out differences and similarities
Finds out and arranges in sequence seven jumbled pictures 
Finds out three pairs of words and what is common about them
Composes grammatically correct sentences 
Makes difference between left and right
Stands on one leg longer than ten seconds
Capable of catching a ball /at 25 cm distance/
Capable of dribbling a ball
Capable of coloring shapes strictly following the borders
Sings a favorite song

POSSIBLE TRAINING DIFFICULTIES 
DIAGNOSTIC QUESTIONNAIRE /SHORT TEST/

Children aged 6 ½ No
Finds the mistakes in a pair of pictures
Writes letters and numbers
Memorizes the sequence of five jumble-order letters told 
Rhymes words
Precise in cutting out different shapes
Recognizes the first and last letter of a word
Follows the right way in a labyrinth 
Confident in walking backwards
Confident in catching a tennis-ball
Sings a favorite song



POSSIBLE TRAINING DIFFICULTIES 
DIAGNOSTIC QUESTIONNAIRE /SHORT TEST/

Children aged 7 No
Memorizes the sequence of six numbers 
Recognizes a repeated word among 10 different words
Memorizes a sequence of five rhythmical hand-claps
Draws a geometrical shape following a template
Jumps on one leg over a small obstacle
Tosses a ball at over 80 cm height and catches it with confidence
Capable of bearing a load on his/her shoulders, balancing it with confidence
Describes the human body parts
Knows the time/clock, parts of the day, days of the week, the months 
Recognizes a quarter or a half of an object

The tests are created by FNCD, Bulgaria in materials of EÖDL Austria and Method AFS 
© of Dr. Astrid Kopp-Duller.

If NO answers are more than five, advice from a specialist shall be sought

Dyslexia is a specific difficulty experienced in learning, affecting 10% 
of Europe’s population.

Most effective help to children with specific inabilities, related to 
learning, can be found with local Dyslexic Children’s Centers where 
support and competent help is offered by leading specialists. Another 
option is to seek contact with sister-organizations for exchanging ideas, 
information and good practices in the field, including sharing experience. 

Both national and world organizations exist, lobbying on a local and 
international level in relation with protecting the dyslexic people’s rights 
and introducing appropriate laws.



QUESTIONS

1. How do everyday learning difficulties find expression with 
dyxlectic chidlren?

2. What difficulties can children be confronted with in pre-school 
regaring: memorizing, motor system and coordination, fine motorics?

3. What would the consequences be if no attention was been paid at 
early stages?



SECTION 2.

Co-existing without too many problems with dyslexia

First, parents shall be convinced, that dyslexia is not a disease, brain 
retardation or lack of talent.

Parents often find out that they, themselves, used to have difficulties, 
as soon as the symptoms have been established in their children. 

This is the reason why it is appropriate that they ask themselves the 
following questions:

• What is my memory of the difficulties I had at school?
• How did I cope?
• Did your friends know?
• What were the consequences?
• How much disappointed did you feel?
• Did you receive support from school authorities?



It is of crucial importance to the child that his/her parents show 
understanding in relation to the difficulties s/he experiences. If a parents 
share their problems, feelings and methods of dealing with them, the 
child will feel reassured and more confident in accepting his/her own 
condition. Children trust and believe their parents wholeheartedly. 

Dyslexic children can make no progress if taught using conventional 
teaching methods. Dyslexic children need specific and individual 
approaches. Very often the fact that they do not process information in 
the standard and universally accepted method makes them unique, even 
genial, since they have or develop their own model to that effect. Some 
of them are more prone to arts, having made it among the most successful 
artists. Those of them who think through creating mental images are 
much faster in imaging objects, which helps them in becoming successful 
mechanical and construction engineers. 

A number of companies seek to employ dyslexic people since they 
possess that ability to think out of the box. Such companies are those 
developing computer games, hiring dyslexic s to work as software 
programmers, web designers, etc.

DYSLEXIC DYSGRAPHIA - http://youtu.be/6nQWw7t-9fg

http://youtu.be/6nQWw7t-9fg


Children need a sense of achievement and success, to feel joy and be 
confident in their own abilities. It is particularly important to act jointly – 
family, teachers, speech therapists, dyslexia trainers and other specialists, 
if needed. Whenever the circle has been closed, the child will notice 
that s/he is not on his/her own struggling with the problem and positive 
results will soon become discernible.

To overcome those difficulties it is necessary to work on child’s 
attention focusing, improving his/her sensory perceptions through 
targeted training. Various games can be made use of to this purpose, 
including: Lotto, Memory, pairs of cards, domino, “spot the difference”, 
“the odd one out”, puzzles, story-telling pictures and cartoons with 
missing details, etc.

Dyslexic children can use their mental qualities to change and create 
perception. 

They are:
- exceptionally sensitive to the environment;
- more curious than normal;
- they think by using mental images, rather than words;
- they have strong intuition and are particularly sagacious;

They have: 
-vivid imagination, artistic and unique way of thinking;
- good in strategizing, having skills to solve problems;

Many of them have found their own way of coping with the 
difficulties they experience.



Dyslexic children require particular individual approach to them.

- The training process and drills shall be made unequivocal and clear.

- They need to know why and how in order to learn.

- They learn from experience, not from what they hear or listen to.

- They find it difficult to learn or apply generalized rules – their 
       starting point in learning moves from the general to the specific.

- Sensorial training, making use of colors, jokes, pictorial stories 
       are particularly useful to them.

- They need to see the whole picture prior to go into detail.

- Dyslexic children are very slow at reading. It requires considerable 
      time and results in such tiredness that the child might refuse to  
      work any longer on a particular day. To avoid slow and excruciating 
      reading and failures to grasp the meaning of the text, it would be  
      better to apportion a small paragraph from the text or the lesson for  
      the child to read, whereas you can read the remaining part.



Alternative Support Ideas

Tactile 
letter 
recognition

Writing letters in the sand, in the air, on the skin; building with straws, modeling 
clay, element trimming.

Orientation 
drills

Locomotor system games for direction: up/down; in front/behind; left/right; 
A tray to help learning prepositions of place: under/on, above; between; at/by; 
A game of teacher and student to help coloring/drawing objects under a condition, 
related to spatial orientation: Example: “Draw flowers in the vase; draw a ball by 
the vase…” 
Committing prepositions to memory by using different colors: Example: “Color all 
the objects under the table in red!”.

Drills Naming object, drawn on flash-cards and arranging them in groups of 5 on three or 
more lines; 
The game is entertaining and can be part of the Teacher-student role play game. 
Measure the time, for which the child manages to carry out the task. 

Visual 
Memory

The games of Memory and Scrabble are particularly suitable for learning 
homographs and similarly looking words. 

Auditory 
Memory

Various word-games:
Hearing, remembering and repeated words;
Chaining words, beginning with the final sound of the previous word, etc. 
Learning rhyming verses and tongue-twisters; 
Asking the child to reproduce short, emotionally strong text or part of a tale, the 
parent has read or told; 
Games for memorizing the days of the week, the months, the seasons, the numbers 
in ascending and descending order: Example: The parent names on of the week 
days, the child tells the following day. 
“Odd one out” Game: Example: The child is told a sequence of at least four words: 
train, airplane, steamboat, bird, car. The child shall determine the word that does 
not belong to the group. 

Motivated 
Reading

Labeled pictures: three pictures (to point out the picture matching the word in the 
label);
Three words - one picture (to point out the word corresponding to the picture);
Domino “Picture-word” (cut out the domino tiles and play);
Four words – one picture (point out the word corresponding to /matching the 
picture); 
Four words – one (activity depicting) picture: (point out the word describing the 
activity); 
Picture and word analogies (match the pictures to the words belonging to them);
Reading simple sentences with picture prompts; 
- Understanding the picture prompt sentences (the child shall show the picture 
matching the sentence); 
- Ask the child to match the sentences to the appropriate pictures; which sentence 
corresponds to the picture;

Link to 
websites 
on 
Dyslexia

https://shop.legasthenie.com/
http://www.dyslexia-dyscalculia.com/
https://shop.legasthenie.com/buecher

https://shop.legasthenie.com/buecher


Film.Tips-part1.mp4 -http://dyslexia-center.eu/file/BG.Film.Tips-part1.mp4

Make the child use his/her fantasy by provoking him/her to make up 
a different ending of a tale read or told. Encourage the child to draw his/
her stories or ideas as comics. Thus the child’s skills to render cohesive 
and consistent information seen or heard will be stimulated. This would 
also be helpful to memorize the sequence of school lesson information 
chunks.

Playing a musical instrument is a much useful activity, supporting 
the process of correction with dyslexic children. The most appropriate 
musical instruments include the piano, violin and recorder type flute. The 
recorder type flute is the most appropriate to start with, since it is easy 
to master, having a pleasantly sounding tone. It benefits coordination of 
both hands and regulates breathing.

Electronic musical instruments are particularly interesting to children. 
Propose to the child different choices and leave him/her make his/her 
own selection, picking what would be the most interesting to him/her.

http://dyslexia-center.eu/file/BG.Film.Tips-part1.mp4


It would be beneficial to the child to learn making use of short 
sentences, instead of long confusing talks. Short sentences would “put 
in order” his/her thoughts and the child would find it easier to express 
his/her thoughts. Tables and diagrams would enable him/her to make a 
mind’s picture of the information to be memorized or learnt. It would 
take time to teach the child make use of tables and diagrams. Be patient. 
Once you have taught him/her using those, order has been brought about 
and success would be on its way.



School and daily living

The parent can lend a helping hand to the child in making his/her own 
time table, using symbols for different activities and lessons during the 
day.

School activities are a big challenge children have to overcome day 
in, day out. In most cases, school is thought of as the least appealing and 
tedious place to be.

If the child makes use of his/her own time table, in concord with his/
her daily duties, his/her day would be more organized with a better time-
management.

Dyslexic children almost never have a clear idea of time passed, some 
lessons seemingly lasting for hours, while others finish in just couple of 
minutes to them. This would often lead to fatigue and rejection. 

Any ideas that would help make the day better organized would be 
beneficial.



Different symbols can be used to mark various lessons and subjects, 
using favorite colors, animals or tale or movie characters to help the child 
remember the sequence of the subjects, or “clever book” can be made 
use of, containing information the child if most often likely to forget or 
omit. To this end it would be a good idea to use different-color pages. 
Determine what group of tasks should be recorded on each color page.

Example:
If it is a three-color “clever book”: yellow, pink and green, you can 

set aside yellow pages for homework tasks; pink pages might contain 
interesting information and notes on meetings with friends; green pages 
might contain information intended for the parents.

Additionally, color pages might also have stickers with favorite 
characters, animals or objects. 

If you note the part of the day during which the child is the most 
concentrated, taking into consideration his/her preferences as to the 
method of learning and periods of focused attention, you will be able to 
keep to a minimum prolonged and useless periods of lesson preparation 
and doing homework.

To ease the child in recognizing the sets of textbooks and notebooks, 
you can make use of color covers, or get those bound in color paper. 
Decorated textbooks and notebooks evoke positive emotions in the child, 
encouraging him/her to keep those clean and in good condition. 

Make use of light colors and funny pictures. Always ask the child 
about the color of his/her preference.



Lessons for the day would be easier to find if marked with color bands 
or tokens.

Example:

One perceives and conceives of the red color as a symbol of 
something important, which should not be forgotten. You can make a red 
bookbinder to separate homework pages.

Parents should be familiar with respective legislation and demand all 
help provided for by law to dyslexic children.

Dyslexic children are included in the special need group of children. 
Dyslexia has been classified under number F81 of the International 
Disease Classification. During examinations, more time should be 
allotted to dyslexic children, as well as a teacher, if needed, to read the 
task requirements. Use of a calculator shall be allowed.

Parent shall carefully and patiently monitor the child’s daily activities 
at home.

If periods of study and rest come in regular succession, the child will 
find it easier to get prepared for school. Thus, s/he shall build up a sense 
of a daily schedule of work and rest.

This is not fast and easy to achieve. It needs patience and small tricks, 
being both edifying and relaxing.



Example:

Make a schedule to organize the child’s day. Buy him/her a watch/
clock and gradually teach the child to manage his/her own time. You can 
begin by determining the time line of rest periods.

You can say: “Now you can have rest. We can play a game of Memory 
for half an hour. Look at your watch / clock. It is now 15:30H. At 16:00H 
we shall finish playing.” Children always think play-time is too short.

You can say: “Now you know how time flies. Let’s try and see what 
we can do with homework tasks in half an hour. If you are fast enough, 
we shall have another half an hour for something pleasant to do again.”

In order to be successful in such undertakings, you, as a parent, shall 
be patient and perseverant. No immediate result can be achieved. The 
child’s daily schedule is but an important aspect from school preparation. 

Dyslexic children are chaotic and can hardly deal with proper time 
management on their own. They need your help. As type of relaxing 
activity all entertaining games, such as Memory, Scrabble or Mikado, 
can be made use of. They are both entertaining and beneficial to sensory 
perceptions. Game is the magic key to unlock and unfold the potential of 
a child. 

It is recommended to continue organizing the child’s day upon 
completion of school preparation. If you leave the child unattended 
during his/her free time, be sure s/he will most probably choose to watch 
TV or play computer games. 



New technologies are much useful, providing new methods to support 
learning and development, spend time pleasantly. However, they take up 
considerable time, which your child should use to work and develop his/
her skills. 

Drawing makes wonders as a relaxing and therapeutic activity. 

You can find various appropriate materials in book stores: from 
coloring books to reference books describing techniques and materials.

Encourage your child by avoiding unnecessary criticism and 
expressing strong dislike of what s/he has done. Look for a delicate ways 
of setting him/her on the right direction or ask him/her make corrections 
to drawings or works, if necessary. You can organize home.

Parents shall make sure, that their child’s school allows use of 
computers. Contemporary technologies offer different methods, including 
technical means, to use as compensatory instrument to dyslexic children. 
Using a laptop, iPod or an iPad is convenient and supportive to the child 
at school. Yet restrictions on their use are more than permits to use. 
Parents should obtain information as to whether their child’s school allow 
using that equipment, taking into consideration that expensive equipment 
is difficult to keep and protect at school, especially in primary school. 

The mobile can be successfully used to record and remind daily or 
weekly scheduled tasks.

Take lessons in learning to play a musical instrument together with 
your child and select a repertoire easy to play in front of audience, 
without presenting additional difficulty to the child.



Just like home exhibitions, home concerts would encourage the child 
to perform and show his/her abilities. Should the child be willing to play 
a musical instrument, start learning and mastering exercises and tasks 
assigned by the teacher together with your child. If the child feels s/he is 
not alone, it would be easier for him/her to progress. The musical teacher 
shall be fully informed about the child’s conditions and select appropriate 
pieces as assignments. Children are easily attracted to popular songs and 
melodies from films, or thematic songs related to certain celebrations: 
Christmas, New year, Easter, birthday songs, etc. Family celebrations 
provide excellent opportunity for reunion and your child to shine with 
his/her abilities. 

The recorder flute is a most appropriate instrument to dyslexic child. 
Of course, the child shall make his/her own choice as to the instrument.

You should not forget to reward and give your young performer a 
treat! 

If the child runs into serious difficulties in mathematics, it is advisable 
to use a calculator and follow the logic of the math problem, rather than 
allowing calculations cause stress to the child and ending up with poor 
results.

https://shop.legasthenie.com/

http://dyslexia-center.eu/file/BG.Film.Interview.Child.Parent-part2.mp4


Parent and Child Interview.

А., boy , 14 years old, 8th grade

1. How did you feel when started learning reading and writing in
grade one at school? Was it difficult?

It was difficult at the beginning. I would often mistake some Bulgarian 
alphabet letters, such as: Ч and Ц, Ш and Щ, З and Ж. I would have an 
ugly handwriting, which other people found difficult to decipher. I would 
have difficulties commiting things to memory.

2. How did you feel at school?
I went to school because I was obliged to. I sometimes cried.

3. How do you feel now?
I feel much better now. I have made a lot of friends.

4. Do you have a lot of friends out of school?
I do, but we don’t meet every day, only on weekends, because we have 

to study a lot for school during the week.

5. You are already capable of reading, aren’t you? Do you like it?
Yes, I like it.

6. What do you like reading?
 I have read my first novel “39 keys”. I liked a lot this young people 

novel and am going to read the other part of the sequel.

7. What would you tell other children, who have difficulties
reading and writing?

To keep trying to learn reading and writing, like I did. They should 
not give up, even if they find it a lot difficult. They will succeed if trying 
hard. It took me almost two year to learn reading and writing.



Parent.

1. When did you first notice your child having any problems?
We noticed the first signs of having difficulties when he attended 

kindergarten. He had problems with communication and was reluctant 
to go to kindergarten and take part in the activities. He liked drawing 
and coloring, but was not much good at that. He would refuse to sing or 
learng poems by heart.

He would clamp-up and would not talk much, although he started 
speaking as other children would normally do.

2. How did other children treat him?
He had a certain number of children he was friends with. He would 

find it difficult to adapt to a larger group of children.

3. Was it much difficult to him when he was in grade one at 
school?

We had no troubles with maths. Most difficulties would come with 
learning to read and write. He would mistake letters, read by syllables, 
had an ugly handwriting and would make a lot of spelling mistakes. He 
would hardly understand what he was reading, replacing consonants. 
He also had troubles with punctuation. It was very hard for him to learn 
poems and songs by heart.

4. Did you look for help? When and whom did you ask for help?
We first consulted a pedgaogist. He advixed us to wait until the child 

grew up. Yet the problems persisted and we went on to look for a speech 
therapist, a psychologist and a psychiastirst. It was from a TV show that 
I learnt that all those difficulties were called ‘dyslexia’ and it finally 
was clear to me what direction we shall go into further. After two years 
of assiduous work, my son can now read and write. He makes far less 
spelling mistakes and other people can decipher his handwriting. He 
copes with school subjects, requiring narration, much easier, including 
essay writing.



5. Do you think he would manage to catch up with his classmates 
on the general school subjects?

Yes, I’m much convinced in that. He is an intelligent child and makes 
a lot of efforts, which are already yielding results.

6. He is now a grade eight student. What occupation would you 
recommend to him?

He likes physics, evinces a lot of interest in it and has flair for it. 
Perhaps we would direct his efforts in the field of technology or finances.

7. What would you share with outher parents who might have 
come across similar problems? 

To seek help on time. These difficulties can be overcome and have 
nothing to do with the child’s intellectual potential. Parents shall be 
patient and persistent in supporting their child. They must provide a 
ralxed atmosphere and assurance that the child can cope with those 
difficulties. 

QUESTIONS

1. What use would you make of colors, jokes and associative thinking 
to helpa dyslectic child? 

2. What do you need to do in order to organize a dyslectic child’s daily 
activities?

3. What apare time activities would be benefitial to a dyslectic child?



SECTION 3.

European and National Legislation

The European Legislation

International Federation of Dyslexia and Dyscalculia Associations 
(IFDDA)

www.ifdda.org

Erster Osterreichischer Dachverband Legasthenie
www.legasthenie.com

International dyslexia association
www.dyslexia-nternational.org

Britsh dyslexia association
www.bdadyslexia.org.uk

www.bdadyslexia.org.uk


National legislation and the local associations

Ministry of Education and Science, Methodological Guidance on 
activities and teams for complex pedagogical evaluation with the regional 
education inspectorates (REI), Sofia, 2007. 

Regulation No. 1 of 23 January, 2009 on educating children and 
students with special needs and/or chronic diseases. 

Information can be obtained at all resource centers, Specialized 
Speech Correction Centers, Dyslexia Centers and Children’s Centers. 
www.dyslexia.start.bg

Dyslexia has been classified in ICD 10 under number F 81. 
   http://apps.who.int/classifications/icd10/browse/2010/en#/F80-F89

Infomration and help can be obtained in all resource centers, 
   dyslexia centers.

www.dyslexia.start.bg
www.dyslexia-center.eu

QUESTIONS

1. Where can you seek for and receive qualified help for a dyslectic
child?

2. Where on the Internet can you find information on the dyslectic
condition?

www.dyslexia.start.bg
http://www.dyslexia-center.eu


SECTION 4.

Conclusions

Rut-race life is often a cause for missing important things of our 
children’s stages of development. 

Hectic daily routines, abounding in cutting-edge technologies, 
computer entertainment and TV shows often deprive children from real-
life play and enjoyment, which are by far more beneficial in developing 
their perceptions, knowledge and skills, required for easier learning and 
building up new skills and knowledge. Simple activities and things often 
remain at the background, unlearnt. Parents tend to console by thinking 
that “the child would learn them with time”. 

Dyslexia is a condition spoken about a great deal recently, which, to 
an extent, seems to scare parents. The latter would often think “Why 
should it be my child? S/he is so clever and creative, yet s/he can’t learn 
reading, writing and/or doing math!”. 



The present book is an attempt to channel parents into looking 
for answers to the most frequently asked questions: “What is it that 
we missed in our child’s development” What difficulties does s/he 
experience and what does s/he feel? How can we help?”. When a child 
fails to learn following the standard methods, a new method should be 
found that bests suits his/her learning needs.

Antoine de Saint-Exupéry says:

“To see something clearly, it is often enough simply to change the 
direction in which you watch.”

A dyslexic child is a clever and a talented one. Such a child needs help 
to get organized and unfold his/her talent and skills.

 “A child does not only need roots, provided by family, a child also 
needs wings.” (Johann Wolfgang von Goethe)

With much patience and love, each and any child would have a head 
start in life.



Famous Dixectic People

Tom Cruise

Tom Cruise grew up and succeeded despite poverty, frequent 
relocations, inadequate schooling and dyslexia. No doubt he was saved 
by his gifted acting ability as well as his dogged determination to 
overcome and thrive, come what may.

Richard Branson

Richard Branson, founder and chairman of London-based Virgin 
Group, didn’t breeze through school. In fact, school was something 
of a nightmare for him. His scores on standardized tests were dismal, 
pointing to a similar future. Despite the difficulties and challenges posed 
by his dyslexia, his gifted interpersonal and business talents drove him to 
succeed.

George Burns

“For me the toughest thing about dyslexia was learning to spell it.” – 
George Burns

George H.W. Bush

41st President of the United States



Neil Bush

George W. Bush’s younger brother was told early on that he would be 
unlikely to graduate and was later diagnosed with dyslexia but went on to 
get an economics degree and an MBA.

George W. Bush

The 43rd President was head cheerleader his senior year of high 
school but struggled academically, especially with reading and writing. 
His response to his diagnosis of dyslexia? “No, I’m not dyslexic,” Bush 
said on ABC’s “Good Morning America.” “That’s all I can tell you.”

Agatha Christie

The author has sold over a billion copies in English and another 
billion in 45 other languages but had to dictate her work to a typist 
because of her disability.

Winston Churchill

The former Prime Minister of the UK had a lot of problems in school 
due to what historians believe was undiagnosed dyslexia.

Anderson Cooper

“As a child, I had a problem reading. I had a mild form of dyslexia 
where I would see some letters backward, and I had to go to a special 
reading instructor. – Anderson Cooper



Leonardo da Vinci

Historians believe the artist was dyslexic based on his notes being 
written backwards, from right to left, in a mirror image and the many 
spelling errors.

Patrick Dempsey

He was diagnosed with dyslexia at age 12 and was placed in special 
education classes before that. He relies on memorization to overcome it 
these days.

Walt Disney

The film producer, animator, theme park designer, etc. was labeled 
slow as a child.

Thomas Edison

He invented the light bulb after being thrown out of school at age 12 
because he was thought to be dumb and mentally ill.

Albert Einstein

He couldn’t talk until he was four and didn’t learn to read until age 
nine but went on to develop the theory of relativity and stay in most 
people’s mind as a genius.
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Jasmina Ionkova, Tzvetelina Malcheva, Galina Gancheva

The current e-book is published by the project 2011-1-IT2-GRU06-
23685,“Tips for parents of dyslexic child“

Lifelong Learning Programme, Grundtvig programme, learning 
partnerships, Bulgarian dyslexia association-Rousse, 2012

The main objective of 2011-1-IT2-GRU06-23685 project, „Tips for 
parents of dyslexic children“, under the Lifelong Learning Programme, 
Grundtvig programme, learning partnerships, is to provide support to 
parents of dyslexic children, taking into consideration the fact, that such 
parents might also be dyslexics themselves. 

The Projects aims at providing guidance to teachers and organizations, 
engaged in carrying out and holding workshops and discussions in 
relation to the content of the present book.

On the following site: http://www.dyslexiatips.eu, along with the 
resources available (software, help materials, other projects related to 
dyslexia and related legislation), you can find contact information of 
competent persons and specialists on the territory of respective countries.
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